A case study : Japanese students\u27 reflective comments on their extensive reading experiences by Kusanagi Yuka
Introduction
Inthepreviouspapers,Ireportedoneway
ofinstructingextensivereading(ER)course
caledPleasureReadingCourse(PRC)(note
theterm pleasurereading and extensive
reading areusedinterchangeably in this
paper)ataprivateuniversityinJapanand
itsevaluation(Kusanagi,2004,2005).The
formerclassreportdescribedthegoalsof
PRC,how Iplanned and organized the
coursethrough theclasslibrarysystem,
whichIintroducedinthecourse,how the
students'performancewasevaluated,and
whattheteacher'sroleswereinthecourse.
Inthecourse,thegeneralgoalswereset
forstudentsto(a)enjoyreadinginEnglish,
(b)bemoreconfidentinreadinginEnglish,
(c)developfluencyinreading,(d)form a
habitforin-and-outsideclassroom reading,
and(e)readatleasttenbooksintotalat
thestudent'slevelin thesemester.The
emphasiswasplaced on students'affect,
attitude,and motivation toward reading
Englishinthecourse.
Theresultsoftheend-of-termquestionnaire
concludedthatstudentsachievedsomegoals
successfuly (enjoyment, development of
readingfluency)andmoderately(confidence
inreadinginEnglish,areadinghabit,read-
ingmorethan10books)(Kusanagi,2005).
Among the positive results from the
questionnaire,thestudents'readingfluency
increase averaged 30 words per minute
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Abstract
ThispaperreportsJapaneseuniversitystudents'reflectivecommentsontheirextensivereading
(ER)experiences.ThemajorityofERstudiesreportstheimpactofERonlearner'slanguage
competenceanddonotdescribethedetailedpictureofindividualstudent'sexperienceasanactive
reader.Tofilthegap,thisstudyaimstodepictthemeaningsofEFL(Englishasaforeign
language)learners'ERexperiencesqualitatively.
InthepresentstudyfifteenJapaneseuniversitystudents'commentsintheirbookreports
fromtheERcoursewereconsideredaswrittennarratives.Theywerecodedandclassifiedinto
twocategories:reactionsto(a)experiencesinreadingEnglishbooks,and(b)thestoriesstudents
read.Overal,studentsfavoredtheERinstructionandtheirreadingexperiences.Theirwritten
narrativesindicatedtheirdevelopmentalprocessofreadinginEnglishtowardthegoalsofER.
Moreover,thewrittennarrativesimpliedtheirpersonaldevelopmentofhowtheypersonalized
theirthoughtsandexperiencesasmeaningmaking.ThesefindingssuggestthatERpromotes
notonlyEnglishcompetenceandreadinghabits,butalsofosterslearnerstolearnaswhole
individuals.
throughthesemesterof14weeks(130words
/permin.to160words/permin.).
Theinstructionalsoprovidedthestudents
greatamountofflexibilityinchoicesand
levelsofreadingmaterialsandautonomyin
learningEnglish.Infact,theylearnednot
onlytheEnglishlanguage,butalsodiscovered
something moremeaningfulto them as
individualreader.They learned through
whatiscaledaestheticexperience,which
promotes self-realization and self-
development through knowing self and
others.
Byreadingbookreports,Ilearnedtheir
personalgrowthasactivereaders.Inrecent
years,ER instruction and research have
becomepopularinEFLsettingsandmuch
researchhasbeenconductedonEFLreaders'
improvementintheirEnglishabilities(four
skils,vocabulary,grammar)andpsycholog-
icaldevelopment(attitude,motivation)(Day
& Bamford,1998).Nevertheless,notmuch
hasbeenreportedonthe"by-products"of
theER instruction.Theterm by-product
hererefersto"anyoutcomeofimpacton
aspectsofstudents'livesotherthantheir
writing in English" (Paly, Katznelson,
Perpignan,&Rubin,2002,p.91).By-products
ofER instruction areunder-investigated
becausethedevelopmentofapersonasa
wholeisnotpartofthegoalsinERinstruc-
tionorinEnglisheducationingeneral.
Tofilagap,Iwilanalyzestudents'inner
voicesasareflectionoftheirERexperiences
inthispaper.Manystudentsexpressedtheir
thoughtsutilizingthestoriestheyreadand
theirthinkingdevelopmentthroughreading
booksintheirbookreports.Inthispaper,I
wilcaltheirvoiceswrittennarratives.By
introducingstudents'narratives,Ipresent
howtheyexperiencedERanditseducational
value.
ReviewofLieterature
NarrativeModeofThinking
Narrative,orstorytelingisubiquitous.
Itisoneofeverydayactivitiesthatpeople
engagewithouttheirrealization.However,
people understand realities from stories
thattheytel,listen,orread.Thisuniversal
humanpracticeenablesustocreatemeaning
outofpasteventsandexperiences(Bruner,
1986,1990,1991;Polkinghorne,1988;Riess-
man,2002).Inourlives,weencounternume-
rouseventsandexperiencesthatseemtobe
disorderedandunrelatedtoeachother.In
ourdailylife,weusualydonotrealizewhat
theymeantous.Inthisfluidcondition,we
organizethoughtsbyfindingthe"plots"in
talkingandwriting.Bydiscoveringtheplot
throughourlenses,wefindtheconnection
betweenthescatteredeventsintimeand
space,andcreatemeaningordiscoverreality
tothespeaker.Polkinghorne(1988)summa-
rizes:
Narrativeismeaningstructurethatorganizes
eventsandhumanactionsintoawhole,thereby
attributingsignificancetoindividualactions
andeventsaccordingtotheireffectonthe
whole.Thus,narrativesaretobedifferent
from chronicles,which simply list events
according to their place on a temporal
dimension.Narrativeprovidesasymbolized
accountofactionsthatincludesatemporal
dimension.(p.18)
Weacquirenarrativeknowledgeandnarrative
understandingthroughmeaningmaking.In
thissemioticconstruction,wemovebeyond
natureintothehumansphereofvalue.
Asstated,narrativeenablesustodiscover
meaningsinourlifeexperiences.Wecreate
meaningsbytelingastoryorwritinga
story.Unlikeacademicreports,goodbook
reportsdeliverwriters'thoughtsresulted
fromtheirsearchoftheplots.Inthissense,
readers are active meaning-makers,not
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passive recipients (Roseblatt,1978/1994).
There are active interactions between a
reader,atext,andanauthor.Inotherwords,
readers observe and understand what
charactershavegonethroughinthestories
andprojecttheirfeelingsontothecharacters.
Bydoingso,theiractofreadingbecomesa
significantexperience.
Experience,Learning,andPersonalDevelop-
ment
Asintroduced,narrativethinkingenables
usto movebeyond everyday experience,
thinking,andlearning.Dewey(1934/1980)
differentiatedthewholeofone'slifeaslife
composedofeverydayexperiencessuchas
breathingfromlifecomposedofexperiences
whichstandoutfrom theeverydayactions
such as emotions, memories, and
relationships.Deweyconsidersthatcertain
events become an experience (emotions,
memories, and relationships) through
connectingthemmeaningfulyandhavinga
"pause"thatisamomentofreflection.In
the process ofreflection,the person is
aware of his/her engagement in the
experience.
ThelattertypeofexperienceDewey(1934
/1980)asked us to form a narrative.
Siegesmund(1999)consideredit"aesthetic
experience"in which a person makesa
connectionbetweensubjectandobject.In
reading,Rosenblatt(1938/1995)referredto
thisexperienceas"literaryexperience."In
thisexperience,"thereader'sattention is
centered directory on whatheisliving
throughduringhisrelationshipwiththat
particulartext"(Rosenblatt,1938/1995,p.26).
Furthermore,literaryexperiencesdoesnot
refertoreadingonlyforthemomentof
pleasure,butreading from an aesthetic
standpoint in which a reader extends
thoughtsfromthereader'sprivatesphereto
thepublicsphere.Faust(2000)referredto
thisareaasa"thirdplace"ora"zoneof
possibility."
From the viewpoint of psychology,
Csikszentmihalyi,Rathunde,and Whalen
(1993)explainedexperienceusingtheterm
"flow."Accordingtothem,a"flowexperience"
isa"subjectivestatethatpeoplereportwhen
theyarecompletelyinvolvedinsomething
tothepointoflosingtrackoftimeandof
beingunawareoffatigueandofeverything
elsebuttheactivityitself"(Csikszenmihalyi,
Rathunde,& Whalen,1993,p.14).Itisa
momentthatone'sbody,mind,andemotion
arefulyembodied.
AugustineandZoss(2006)adaptedthe
philosophicalandpsychologicalconceptsof
experiencereviewedandintroducedtheterm
"aestheticflow experience"todescribethe
ful-engaged literary experience. They
definedtheterm,"aestheticflowexperiences
arehavingqualitiesofflow,pause,emotional
intensity, and meaningful relationships"
(Augustine&Zoss,2006,p.77).
Correspondingtodevelopmentofexperien-
ce,Rawson(2000)saw learninginphases.
Learning advances from a change in
specificityofresponse(acquisitionofnew
knowledge and skils),a change in the
processoflearning(learningtolearn),and
then onto learning as personal
transformation. These learning phases
correspond to Maslow's (1968)modelof
personalneeds:survival,safety,esteem,
knowing and understanding, and self-
realizationneeds.Thephasesalsocorrespond
toLievegoed and Lake's(1997)modelof
personal development that shows four
stages:biological,intelectual,emotional,
andspiritualdevelopment.
Inthepresentpaper,Iwilkeepthese
conceptions of experience,learning,and
personaldevelopmentinmindinanalysisof
students'written narrativesin order to
understandtheirERexperiences.Byanalyz-
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ingstudents'writtennarratives,Iinvestigate
how EFL students perceive their ER
experiencesandwhatEFLstudents'perceived
ERexperiencesmeantothem.
Methodology
ContextandParticipants
ItaughtthePRCclassintheFal2003.
Theclassconsistedof33lower-intermediate
levelstudents(25females,8males)who
weremajoringinWelfareatalargeprivate
universityinJapan.Themainclassroom
activityforthestudentswasreadinggraded
readersfromtheclasslibrary.Studentstried
toreadmorethan10booksfrom theclass
library during thesemester.Someother
activitiesweredoneinthelessonssuchas
story-telingbytheteacher,writingashort
bookreport(theIn-classReport),recomme-
nding books by publication (the Letter
Exchange),introducing booksand giving
personalcommentsonthebookstheychose
forthebookreports(BookSpot)together
withasustainedsilentreadingactivity(see
Kusanagi,2004formoredetails).
Attheendofthesemester,thestudents
workedonabookreportasaterm project.
Theychoseoneofthebookstheyreadaccor-
dingtotheirabilitiesandintereststhrough
thesemesterandwroteapaperthatconsisted
ofabriefsummaryofthestory,reactions
tothestory,andalistofbookinformation.
Somestudentsincludedbriefbackground
informationaboutthebookssuchasauthors,
settingsofthestories,andcharactersinthe
stories.A considerablenumberofstudents
includedshortcommentsonthecourseor
courseproject.Thebookreporthadtobe
typedandbe800to1000wordsinlength.
NotethattheUnifiedSylabusoftheEnglish
Program determinedtheinclusion ofthe
bookreportassignment.
Iassessedthereportsbystudents'unders-
tandingofthestoriesandconstructionof
ideasbutnotbygrammaticalaccuracyor
thestructureofreportsunlesserrorsdistre-
ssedmyunderstanding.Thisdecisionwas
madebecausethecoursegoalwasnotimpro-
vingtheirwritingabilitiessincetheinstruc-
tiondidnotaim howtowriteastructured
essayinEnglishalthoughabasicguideline
ofwritingabookreportwasgivenoccasion-
alyinthecourse.
DataCollectionandAnalysis
Ididnothavetheideaofanalyzingbook
reportsforresearchwhenItaughttheclass.
Twoyearspassed and then my interest
grew.Icontactedthestudentsfortheir
consentofusingtheirreportsforanalysis
bypostalmail.Forthisreason,Iobtained
written consent from fifteen students
(13femalesand2males)forcitingtheir
words for this research by postal
correspondenceinJanuary2006.
Iread theparticipants'book reports,
markedtheareasrepresentingthestudents'
ideasinthecommentarysectionandthe
conclusion.Icodedthem intotwo;onefor
stating their experiences of reading in
Englishandanotherforexpressingtheir
thoughts on the stories.Then,in each
category,Icodedthem intosub-classifica-
tionsforanalysis.
Findings
Inthissection,Iwilpresentstudents'
originaltextsinordertomaintaintheir
ownvoicesinbelievingthatreadersofthis
paperwilunderstandthemdespitegramma-
tical, speling, and punctuation errors
(correctwordsareinserted with square
brackets in some cases for readers'
convenience).A book title the student
addressedisshowninaparenthesisatthe
endofstudent'snarrative.Notethatalthe
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namespresentedinthepresentpaperare
pseudonyms.
ReadingBooksinaForeignLanguage
Severalthematicwordsweredrawnfrom
students'comments:overcomingdifficulty,
pleasureinreading,confidenceinreading,a
habitofreading,adesireofreading,and
appreciation/supportoftheERinstruction.
Eightstudentsstatedthattheyreadbooks
inEnglishforthefirsttimeandfeltit
difficultatthebeginning.However,they
overcamethedifficulty,enjoyedreadingin
English,andshowedtheirdesiretoread
more.Ayumiwhoreadapopularchildren's
bookwrote:
BeforeItookthisclass,Ithoughtthattoread
Englishbookishardforme.ThoughIliketo
readabook,Ishrank[hesitated]fromreading
Englishbooks.Thankstothisclass,Icould
noticethattoreadEnglishbooksisjoything.
FirstIfelttired butitbecame pleasant
gradualywhileanEnglishbookwasread.
ThoughIcanreadonlythebookofstileasy
Englisheasily.IwanttoreadEnglishbooks
fromthisaswel.(TheDragonsofBlueland)
Thirteenotherstudentsalsostressedtheir
enjoymentinreadingasAyumiexpressed.
Koji,astudentwhoreadCiruquedeFreak:
SagaofDarrenShan,apopularjuvenile
novel,hadaflow experience.Accordingto
hiswords,hegot"addicted"totheworldof
thestoryandheevencouldnotsleepafter
reading.
Fourteenstudentswroteabouttheirdesire
toreadmorebooksinEnglish.Someofthem
saidthattheywouldliketoreadthecontin-
uationsofthebookswrittenbythesame
authors(e.g.,AgathaChristie,DarrenShan,
TheLoadoftheRings,andSherlockHomes).
Izumi,whoreadanotherDarrenShanstory
intheseries,alsoexpressedherexcitement
anddesiretoreadmore.
ReadinginEnglishismorerealthandoing
translatedinJapaneseIthought....Thisstory
isverylong.Andstilgoeson.Ihavenoidea
wherethestorygoes.Butthereisnodoubtwe
areexcitingandthestorykeepusinsuspense.
Iwanttoreadthecontinuations.Youcannot
experiencethisstory'sworldwithoutreadthe
book!(TheVampire'sAssistant:SagaofDarren
Shan)
Asstatedabove,studentsstruggledto
readinEnglishatthebeginning.However,
theirpositiveexperiencesinreadingformed
areadinghabit,feelingsofconfidenceand
achievement through the semester.For
instance,onestudentsetagoal;reading
FlowersforAlgernon,anauthenticnovel
foradultreaders.Anotherstudentsaidthat
hewould liketo try differenttypesof
English texts;notonly novelsbutalso
newspapers,magazines,andessays.Their
comments indicate the beginning of
autonomyinreadinginEnglish.
Inadditiontotheirawarenessofovercom-
ingdifficulty,enjoyment,andadesireof
reading, the students showed their
appreciationofER.Fivestudentsappreciated
and supported the ER instruction for
improvingtheirEnglishabilities.Mizuki's
commentrepresentstheiridea.Shewrote,
"ReadinginEnglishismorerealthanread-
ingatranslatedbookIthought."Ryoko,
anotherstudentsaid,
Inthislesson,PleasureReadingCourse,Icould
readtenEnglishBooks.Usualy,alotofpeople
maythinkthattheywanttobeabletoread
Englishbooks.Butwedon'thaveachance.We
apttothink"ok",Iwilreadanytime.Andwe
forgettoreadinbusydailylife.SoIthinkitis
goodtoreadEnglishbooksinthelessonsof
colage[colege].Alsototurninthepaperlike
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thisplanisnice.Itmakesuspractice.Wewere
givenawonderfulchance.(RipvanWinkleand
OtherStories)
RyokoalsoexpressedthespiritofERinto
wordsnicelyasthenextnarrativeshows;
readingabookatherownlevelwithout
usingadictionary,readingthestoryoutside
theclassroom,and enjoying reading－a
"flow"experience.Her useoftheword
"practice"impliesthatsheappreciatedER
forimprovingherEnglishabilitiesaswel
asenjoyingtoread.
Ienjoyedthecompletereversalofthisbook!It
wasthefirstexperienceformetogoonreading
eveninthetrain.Thiswaswrittenineasy
English. I could understand without a
dictionary.Itisnotinterestingtoreadbooks
with dictionary.To read both book and
dictionaryishardandmakesusconfuse.SoI
thinkthatreadingeasywritingbookslikethis
isagoodpracticetous.(RipvanWinkleand
OtherStories)
Nana,anotherstudentalso thoughtshe
wouldnotbeabletoreadbooksbecauseof
herbusy scheduleatthebeginning but
managedtofindsomereadingtimesonthe
trainandinbetweenlessons.Sheformeda
habitofreadingandindicatedherintention
ofreadingmorebooksinthefuture.
Lastly,two studentsmentioned about
developingtheircross-culturalunderstanding
throughreading.Particularlyoneofthem
realizedthedifferencebetweenJapaneseand
Englishlanguagesandcultures.Shestated
that learning different cultures was
meaningfulandstimulustoher.
ReadingBooksasMeaning-Making
Asreadersoffiction,studentslearned
whatotherpeoplehavegonethroughintheir
livesandimaginedbeinginthesituation
thatthecharactershad.Someponderedover
itbyreflectingtheirownexperiencesand
recognizedthemeaningoftheirexperiences.
Somestudentsencounteredsomethingnew
andaskedthemselveswhattheywoulddoin
thesituation.Othersquestionedthemeaning
ofvalues(e.g.,Whatiscourage?DoIhave
courage?).Anotherinterestingtendencywas
thatfemalestudentsparticularlysaw role
modelsinthecharactersorauthors.
Severalthematicwordswerefoundfrom
students'comments.Firstofal,phrases,
"Ilearned,""Inoticed/realized,""thestory
toldme"oftenappearedintheirnarratives.
Forinstance,themajorityofthestudents
statedthattheylearnedsomethingimportant
aboutlifefrom reading asaguideinto
tomorrow.Theywereparticularlyconcerned
about"happiness"and"unhappiness."
Onestudent,Mairemarkedthatshelearn-
edsomelessonsfrom thereading:People
couldneveraccomplishsomethingwithout
hardships.Typicalypeopleshowastronger
interestin anti-canonicalevents in life.
According to Bruner (1990), children
producemoreanti-canonicalstoriesthan
canonicalones in a conversation.Anti-
canonicaleventsoftenhappenintraditional
narratives:fablesand old tales.In such
stories,peopleseekmorals.Riessmansaid,
"A telerinaconversationtakesalistener
intoapasttimeorworldandrecapitulates
whathappenedthentomakeapoint,often
amoralone"(Riessman,2002,p.219).
Chiealsobelievedthateverypersonmust
enduresomedifficultiesinlifeandchanging
one'sperspectivewouldlightenhis/herpain
even when having difficult events.Her
narrativesuggestedthat(a)heranticipation
offuturelifeevents,(b)theteachingsshe
drew from thestory,and(c)herintention
ofsharing her reading experience with
others.Shewrote:
Lifehasthehappinessorfortuneandthe
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unhappinessormisfortune.Theymaybelarge
orsmal.You can considerita happiness
dependingonthewayyouthink.Annewho
had been an orphan hasexperienced many
thingssinceshecametoGreenGables.Those
ware[were]goodandbadforher.Butshecan
thing[think]she'lbehappyanditisbecause
ofthestrengthofherselfandthebeingof
personwhosupporther[thereisapersonwho
supportsher].Ithinkthisstorygivemany
peoplethecouragetomakeone'swayifyouare
inmisfortune.Iwantthisbooktobereadby
manypeopleinfuture.(AnneofGreenGables)
Asmentioned,studentsshowed stronger
interestsinsadandunfortunateeventsin
stories.Izumiisoneofthem.Shereactedto
anti-canonical events and described her
emotionalreactiontoaverydifficultdecision
thecharactermadeinDarrenShan(i.e.,
kilingabestfriendforthesakeofsaving
hisownlifeasavampire).
Thestoryisfulofmanyelements.Adventure,
friendship,horror,tragedyandsoon.Thisstory
isnotonlyexcitingbutmovedustoteas[tears].
Reading in English morerealthan doing
translated intoJapanese,Ithought.Ican
imagineexchangebetween Darren and Mr.
Crepsley,orSamandsoon.Thistime,Darren
suffered mentalconflictwhere[whetherhe
should] drink human blood or die.And
experienceddeathofbestfriend.Usualy,we
rarelythinkaboutdeath."Ithoughtdeath
comesonlytooldpeople."Darrensaid.There
aresomethingwecanlearnfrom thisstory.
(TheVampire'sAssistant:Saga ofDarren
Shan)
ThequotationofDarren'swordsechoIzumi's
voice.Thusitshowsustheprocessesof
Izumi'sideaconstruction,internalizationof
Darren'sexperienceandemotion.
Inrelationtomisfortunesandpainsin
life,acoupleofstudentsalsomentionedthe
"imperfect"natureofhumanbeings(e.g.,
peoplemakemistakes).Kenya who read
TooOldtoRockandRol,whosethemes
wereloveandfamily,madeanobservation
onthisissuebysayingthatpeoplecould
notseesomething very importantwhen
theywerehappyandtheytendedtomakea
wrongdecisionforacruciallifeevent－
choosingamarriagepartnerinthisstory.
ErikawhoreadTitanicwithalsocameup
theideathattherewasnotoneperfect
thingthathumanscreated.
Students also thought about the
fundamentalnatureofbeingthatisstrongly
relatedtoouremotions,beliefs,andvalues
suchassolitude,love,andfriendship.Takako
referredtothenatureofloneliness"the
truth"anddiscussedinvisiblevalue,love
andfriendshipinahardshipasareaction
toTheLittlePrince.Hernarrativetelsus
howsheconnectedher"inner-world"andthe
"inner worlds of other people" (the
characters'andauthor's)(Carter,1985)and
builtunderstandingintheseabstractand
spiritualconcepts.Her interpretation of
Saint-Exupe´ry'sfamouswords,"algrown-
upswerechildrenfirst"alsoshowshowshe
linked her "experiential knowledge" to
"factualknowledge"(Carter,1985)ofthe
socialandhistoricalconditionsatthetime
Saint-Exuperylived.Takakowrote:
Therearemanytruthinthisstory.Reading
thisstory,IunderstoodthatIwasalsoalone
inthisword,itisthetruth.AndIam in
sympathywiththeprincebecausehemight
hadbeenaloneandfeltloneliness.Thatisvery
sad,Ithinkthetruthalwaysincludesadness.
IthinkwhyIcan'thelpbeingattractedtohim
isthatheknowlonelinessandsadness.
So,thisstoryisverysad.But,hefeltthe
warmththatbeinginthesunshineforthefirst
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timeinhislifewhenhemetapretty,kindfox
knowsthetruth.Withouttheencounterwith
thefox,Imightnotgettolikethisstory.he
noticedtherosewastheveryimportantbeing
bythegraceofthefox.And,togototherose
he didn't mind his death. I think the
relationshipbetweentheprinceandtherose
wassostrongloveandfriendship.Thefoxalos
[also]toldmethatpeoplecouldn'tlivewithout
friendship.WhenIfeelthelonelinessinmy
heart,Ialsofeeltheimportanceoffriendship.
Thisstorytaughtmethattheimportanceof
friendshipandloveafresh.
Andthisstorytoldmeanotherimportantthing.
Thatappearedthefox'sword."Theimportant
thingcan'tbeseeninyoureyes."Thiswordsank
intomyheart.InoticedthatIlosttheimportant
thing－joywithmyfamilyandmyfriends,
beautiful,impressioninmydairy[daily]life.I
amsurerealyimportantthingsareinmydaily
lifebyreadingthisstory.
ThelastIwanttotelyouabouttheauthor.
WhentheWarIIbrokenout,hedecidedtogo
intoexilefrom FrancetoTheUnitedStatesof
America.Thededicationbeginwith"ToLeon
Welth".Maybethebookcarriedthemeansof
encouragingthefriendonitsshoulder,Ithink.
AndIthinktheauthorfelttheimportanceof
friendshipdeeplyfrom agreatdistanceaway.
Andhewrote,"Algrown-upswerechildren
first".Forhim,writingachildren'sbookwas
writingforhischildhood,andhispurepartin
hisheart,Ithink.SoIthinkthisstoryisa
messageforhisbestfriend,andal[al]children
andaladultsandhimselfduringhardyears."
(TheLittlePrince)
Manyoftheparticipantsreadthestories
they had read when they were young.
Kanako cameto realizeherperceptional
changestowardthesamestoryatdifferent
temporalmomentsinlife.Herrealization
made her organized his thoughts and
constructtheplotthroughdifferentlenses.
WhenIwaschild,Iwatchthismovieonce.Then
Iwassimplyinterestinginthatalienishero
andthebikeswentupintothesky.ButnowI'm
impressed with deep theirfriendship.IfI
becameadult(morethan30yearsold),Ihave
differentfeeling.Thismoviegivesusmany
kindsofbeautifulfeelingeachyearold.Because
thisreason,thisisstillovedbywidepeople.
AndET isimmortalheroformanypeople.
(ET)
As presented above,the participants'
writtennarrativesindicatethattheyacquired
somelevelofaestheticknowing,perceiving
arelationshipbetweensubjectandobject
(Faust,2000)throughnegotiatingatext.
Readingisoftenseenasapassiveactivity
butitisnot.From theanalysis,Ilearned
thatreadingistheactivitythat(a)areader
interactswiththeauthorandcharacters,(b)
negotiatemeanings,and(c)createmeanings.
Areadermakes"publiclinkageswithprivate
associations,feelings,andideas"(Rosenblatt,
1938/1995,p.292).Areaderlearnsaboutthe
generalfrom theparticularfrom readings
and gains multiple viewpoints. These
processesfacilitatealearnertoform their
innerworld.
Ialsoidentifiedthatsomestudentsalso
realizedthatpeopleperceivethesameevent
differentlyatdifferentdevelopmentalstages
oflife.Ibelieve this kind oflearning
promotesunderstandingofselfandothers,
andpossiblyhelpthemformtheiridentities
asaresult.
Discussion
Theanalysisofstudents'narrativesin
bookreportshasrevealedthatEFLstudents'
ERexperienceresultedinthem"learningto
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read" and "reading for life." Students
achievedthegoalsofERinstruction(reading
fluency,habitofreading,pleasureinreading,
anddesireofreading).
Intermsoftheirreadinghabit,onone
hand they experienced ER as everyday
experienceasDewey(1934/1980)considered.
AtthebeginningstageofER,ER wasa
specialexperiencetothembecausereadinga
bookinEnglishwasnewtothem.Atthis
stage,studentsfeltdifficultyinreadingas
theystated.However,itturnedtobean
everydayexperienceastheygotintothe
habit of reading in English.As their
writtennarrativesshowed,somestudents
hadtheflow experience(Csikszentmihalyi,
Rathunde,& Whalen,1993)astheydidin
L1(firstlanguage)reading.
On theotherhand,studentshad an
experience(Dewey,1934/1980)orliteracy
experience(Rosenblatt,1978/1994)thatis
distinctfrom theformertypeofexperience
atthesametime.Theyhadclearawareness
oflearningsomethingmeaningfultothem
(i.e., beliefs, values) and a deeper
understandingoflife.Ibelievethatthistype
ofexperienceledstudentstodeveloptheir
intrapersonalandinterpersonalgrowththat
leads personal transformation (Rawson,
2000).
ThusERinEnglishcanbegenuinereading
although they read simplified texts in
English.Therehasbeencriticismontheuse
ofsimplifiedtextsorbookswrittenforL1
childrenasEFLreadingmaterials(seethe
review in Day & Bamford,1998,Ch.6).
However,in thepresentstudy,students
claimedthatreadinglinguisticalycontroled
materialswasenjoyableand meaningful.
Themajorityofparticipantsreadbooksat
the600-1200wordlevels.Asfarasthisgroup
isconcerned,Ibelievethattheycouldnot
haveshowndeepunderstandingtostories
withchalengingmaterialssuchasnovels
writtenforL1adultsbecauseofstudents'
limited command ofEnglish proficiency.
Thepresentstudyrevealedthatchildren's
booksand simplified materialsaregood
readingresourcesforEFLlearners'semiotic
constructionaswelasimprovingEnglish
abilities.
Anotherissueiswhetherteachersshould
assignstudentreaderstowritesummaries
andreactions.Ingeneral,ERpractitioners
saythatkeepingabriefreadingrecordis
enough(forcheckingwhatastudentread,
how many books/wordsastudentread).
Forexample,inanERseminarIattended,
thespeakersclaimedthatwritingabook
reportwasnotnecessarybecausestudents
mightfeelitburdensomeandthisnegative
feeling mightdisinclinestudentstoread
enjoyably.Itistruethatreadingandwriting
abook reportrequiredifferentskilsin
nature,butstudentsreceivebenefitfrom
practicingwritingandthinkingifthecourse
iscarefulydesigned.Thus,theyalsoreceive
benefitfrom developing themselvesasa
person.
Faust(2000)saidthatwritingandreading
bothrequireustoproducetheliterarywork
ofart.Thisisbecausewritingabookreport
functionedasa"pause"oranopportunityto
reflecttheirexperiencesinthepast(Dewey,
1934/1980).Infact,somestudentsappreciat-
ed theactivity despitetheirstrugglein
writingareportasthefolowingcomments
show.
Ihad neverwritten such a largequality
[quantity]ofwordsinEnglish,sothisproject
wasveryhardforme.Nut[But]Ithinkthis
wasagoodexperience.Icouldenjoyreading
books.Readingbooksgavemesomechancesto
thinksomanythings.(Nao)
Thisprojectwasgoodbecauseitwasnotread-
ingonly.IcouldbecomeawareofwhatIfelt
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andthoughtfrom thebookIread.(Kaoru,
fromtheend-of-termquestionnaire)
ThesecommentstelusthatERwasmore
thanlearningtoread.Asdiscussed,reading
facilitatedtheintrapersonalandinterperson-
algrowthofstudents.Intheirnarrative
thoughts,theywentthroughmulti-layered
processes:reflectingtheirpastexperience,
learninglessonsfrom others,anticipating
future life events,and thinking about
solutiontoproblems.Throughtheprocesses,
theygottoknowothersandself,andthat
mighthaveenhancedtheconstruction of
their identities. These learning phases
respond to Lievegoed and Lake's (1997)
model of personal development. They
developedemotionaly andsomeofthem
alsogrewspiritualy.
Lastly,itischalengingtoprovideintrinsic
learningorientationinarequiredEnglish
coursein theEFL setting.However,ER
instruction can provide students with
intrinsiclearning togetherwith extrinsic
learning.ERcanbeatriggerforEFLlearn-
erstobeautonomous.
Conclusion
ER can providelearnerswith agreat
amountofflexibilityandautonomyinteach-
ingandlearning.Despitealargeclasssize,
thestudentsareableto choosereading
resources that suit their interests and
languagelevels.Moreover,theycanpursue
theirpersonaldevelopmentaswelastheir
languageimprovement.
Thereisanotherbeneficialpoint.First,
ER may change the negative image of
Japaneselearners－theytendtobequietin
theclassroomanddonotexpresswhatthey
thinkopenly.Someteachersevenfeelthat
Japanesestudentsarepassivelearnersand
donothaveideasoropinions.Unlikethe
typicalperceivedimageofJapaneselearners,
wegettounderstandthatstudentsmake
significantpersonalgrowthinthenarrative
modeofthinking.Byanalyzingstudents'
writtennarratives,Ihavelearnedthatthis
can beachievedby reading fiction.Itis
valuableforyoungadultstoexpandtheir
views and share someone's experience
throughreadingbecausetheydonotoften
contactpeoplefrom othergenerationsorin
other social contexts (Koizumi, 2008).
Kunugitomo(2008),aclinicalpsychologist
whoconcernstheyoung'slackofsocialskils,
also recommendsthatJapanesestudents
shouldreadbecausereadingfacilitatesthem
tohavemultipleviewpointsandempathy.
Inordertoincreasetheimpactofreading,
Japanesestudentsneedampletimetoenjoy
reading.Someofmystudentstoldmethat
theydidnothavetimetoreadbooksevenin
L1althoughtheywantedtodoso.Japanese
secondary education generaly requires
studentstomemorizeinformationandlearn-
ing skils as preparation for university
entrance examinations. Thus giving
opportunitiesofreadingtoJapaneseuniver-
sitystudentsisdesirable.
Lastly,itwasaneye-openingandreward-
ingexperienceformetogettoknow the
significantresultsfrom ER asateacher
researcher.Thestudentswereactivereaders,
thinkers,andautonomouslearners.They
madeprogressinEnglishabilitiesandfound
somethingmeaningfulinreading.Knowing
thesestudents'positiveoutcomesencourages
meto search formeaningfulnessin my
personalexperiencesinteachingandresearch
asanactivesubject.
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